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ABSTRACT 
This study aims to develop a conceptual model of the behavioral interest of 
accounting students in adopting blended learning by combining the 
technology acceptance model and the theory of planned behavior, along 
with validating explanatory variables such as perceived usefulness, 
perceived ease of use, learning attitudes, subjective norms, and behavioral 
control. The study sample consists of accounting students in Semarang, 
with structural equation modeling used as the analytical tool. It was found 
that perceived ease and behavioral control did not impact learning 
attitudes, while perceived usefulness and subjective norms also showed no 
effect. The intention to adopt blended learning is influenced by perceived 
ease, learning attitudes, subjective norms, and behavioral control but not 
by perceived usefulness. Learning attitudes serve as a mediator between 
the effects of perceived ease and behavioral control on students' intention 
to adopt blended learning.  
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ABSTRAK 
Penelitian ini bertujuan untuk mengembangkan model konseptual terkait minat 
mahasiswa akuntansi dalam mengadopsi blended learning dengan menggabungkan 
model penerimaan teknologi dan teori perilaku terencana. Penelitian ini juga 
berusaha memvalidasi variabel-variabel penjelas seperti persepsi manfaat, persepsi 
kemudahan, sikap belajar, norma subjektif, dan kontrol perilaku. Sampel yang 
digunakan adalah mahasiswa akuntansi di Kota Semarang, dengan menggunakan 
model persamaan struktural sebagai alat analisis. Hasil penelitian menunjukkan 
bahwa persepsi kemudahan dan kontrol perilaku berpengaruh terhadap sikap 
belajar, sementara persepsi manfaat dan norma subjektif tidak memiliki pengaruh. 
Minat dalam mengadopsi blended learning dipengaruhi oleh persepsi kemudahan, 
sikap belajar, norma subjektif, dan kontrol perilaku, kecuali persepsi manfaat. Sikap 
belajar berperan sebagai mediator dalam hubungan antara persepsi kemudahan dan 
kontrol perilaku dengan minat mahasiswa untuk mengadopsi blended learning.  
  

Kata Kunci : Blended Learning; Technology Acceptance Model; Theory of 
Planned Behavior; Pembelajaran Akuntansi 

JEL Classification: A123; A220 
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INTRODUCTION 
The pandemic has disrupted the education system, increased the faculty and staff 

workload, and forced many colleges, universities, and schools to remain closed or 
operate with minimal resources to minimize the risk of transmission (Suhartono & 
Pratiwi, 2023). During this public health crisis, higher education institutions have 
implemented e-learning methods as an alternative to traditional in-person education. 
Data from UNESCO shows that in July 2020, more than 180 countries closed schools 
due to the outbreak  (UNESCO, 2020). Due to the risks that COVID-19 presents to the 
teaching and learning process, students have had to transition from in-person to online 
learning. In response, through the Ministry of Education and Culture, the Indonesian 
government issued Circular Letter No. 15 of 2020, which provides guidelines for 
implementing distance learning or online learning from home during the COVID-19 
emergency period. 

The extensive application of online learning turns out to cause many problems, 
such as unmet learning outcomes, low satisfaction with the impact of teaching 
(Anthony et al., 2022), and low desire to continue using this type of teaching 
(Kurniawan et al., 2021). Unlike offline or traditional learning, which offers the 
advantages of real-world experience, easier participation in various activities, cultural 
exchange, and straightforward management and services, online learning lacks these 
aspects. Consequently, the current new normal or post-pandemic era is witnessing a 
gradual evolution in learning models, with the integration of online and offline 
learning driving a significant shift in education (Nikolopoulou & Zacharis, 2023).  

The blended learning method provides intentional learning opportunities for 
students by combining face-to-face teaching media with online learning (Dziuban et al., 
2018). A crucial aspect of blended learning is that online resources are not intended to 
replace in-person class sessions but to complement and expand upon the concepts 
covered in lectures. While blended learning is often used interchangeably, it is distinct 
because the online components supplement rather than substitute face-to-face lecture 
time (Amenduni et al., 2021). Online interaction in blended learning media can be done 
synchronously using real-time meetings or asynchronously, where students interact at 
different times (Singh et al., 2021; Yu et al., 2023). The adoption or application of 
lectures with blended learning methods in universities, it is expected that students can 
manage and complete their studies independently and at their own pace, so they must 
have self-regulation skills and technological proficiency when utilizing online 
technology outside of their offline meetings  (Yao et al., 2022). 

Various theories and models examining technology acceptance have emerged in 
the literature, including Fishbein and Ajzen's theory of reasoned action (TRA) from 
1975, Ajzen's theory of planned behavior (TPB) from 1985, Davis's technology 
acceptance model (TAM) from 1986, and Rogers's innovation diffusion theory (IDT) 
from 1983. These models describe the direct and indirect influences on actual usage 
behavior. Mustafa et al. (2021) state that various information systems (IS) theories have 
been integrated into the technology acceptance model (TAM) to improve our 
understanding of the intention to adopt online learning. Their results show that the 
task-technology fit (TTF) theory and the theory of planned behavior (TPB) are popular 
and successful theories that have been combined with TAM (Virani et al., 2020).  

This study focuses on utilizing integrated conceptual adoption frameworks 
derived from TAM and TPB from the perspective of students. It systematically 
investigates and scientifically assesses the factors influencing students' acceptance and 
use of blended learning in accounting courses. Based on the background and 
phenomena discussed, the study aims to answer the following question: What factors 



 
ASSETS: JURNAL AKUNTANSI DAN PENDIDIKAN 
VOL 13 NO 2, AUGUST 2024, PAGE 79-96 

 

 This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License. 
 

81 

affect students' adoption of blended learning-based accounting courses? This research 
supports the adoption of blended learning in accounting education by proposing a 
conceptual model that integrates TAM and TPB to explain students' intention to adopt 
blended learning (IAB) in accounting lectures (see Figure 1). The study's objective is to 
empirically examine how perceived usefulness (PUF) and perceived ease of use (PEU) 
influence learning attitudes (LA) and the intention to adopt blended learning-based 
accounting (IAB) lectures. Additionally, it explores the empirical effects of learning 
attitudes (LA), subjective norms (SN), and perceived behavioral control (PBC) on the 
intention to adopt blended learning-based accounting (IAB) lectures. 

 
Figure 1. TAM and TPB Integration Model on Blended Learning Adoption 
Source: Results of researcher data processing (2023) 

 
METHOD 

This study is a quantitative research project that gathers primary data through 
questionnaires. The research focuses on accounting study programs at universities in 
Semarang, where post-pandemic teaching policies have introduced offline and online 
learning methods. The research population consists of active accounting students at 
these universities. The study employed a convenience sampling method to select 
respondents due to its advantages, including geographical proximity, ease of access, 
availability during a specific timeframe, and voluntary participation  (Mouloudj et al., 
2021). The participants in this study are current students enrolled in an accounting 
program who have participated in at least one accounting lecture using the blended 
learning approach. There were 245 respondents, with a 95% confidence level and a 5% 
margin of error.  

The data collection technique uses questionnaires distributed online to each 
accounting student group of the 2020, 2021, 2022, and 2023 batches. The respondent 
profile of this study can be seen in Table 1, where data on the number of respondents is 
based on class, gender, application used, and portion of offline and online lectures. As 
many as 75.9% of respondents use an online and offline lecture management system 
called KULINO (learning management system), less than SIADIN (academic 
information system), as much as 18.4% for offline lectures only, and Google Class, as 
many as 5.7% of respondents for online and offline lectures. 
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Table 1. Respondent Profile 

Category Qty % 

Year of accounting student class 
2020 66 26.9% 
2021 54 22.0% 
2022 52 21.2% 
2023 73 29.8% 
Gender 

  

Female 202 82.4% 
Male 43 17.6% 
Learning Management System Used 
KULINO 186 75.9% 
SIADIN 45 18.4% 
Google Class 14 5,7% 

Source: Primary data processing results (2023) 
 
The data processing and analysis procedures, supported by the SmartPLS 

application, involve several analytical steps: 1) assessment of the measurement model 
or outer model, 2) evaluation of the structural model or inner model, and 3) evaluation 
of the model's goodness and fit, with the detailed information provided in Table 2. 
Table 2. SEM-PLS Model Evaluation 

SEM-PLS Model 
Evaluation 

Statistical Measures Description 

Measurement 
Model 
Evaluation  

Outer Loading  0.70 
(Sholihin & Ratmono, 2021) 

Level of validity of 
indicators/dimensions in 
measuring variables 

Cronbachs Alpha  0.60 

Composite Reliability  0.60  
(Hair et al., 2019) 

level of reliability or internal 
consistency of measurement 

Average Variance Extracted 

(AVE)  0.50 (Hair et al., 2019) 
Convergent validity 

Structural 
Model 
Evaluation 

p-value < 0.05 or 
t value > t table (1.96) Significant 
(Hair et al., 2019) 

Hypothesis Testing 

(Variance Inflated Factor) VIF < 
5 no multicollinier  
(Hair et al., 2019) 

Multicollinearity test or 
examination between 
exogenous variables that affect 
endogenous variables  

F Square Direct Effect:  
0.02 low; 0.15 moderate; 0.35 
high (Hair et al., 2019) 
F Square Mediasi: 
0.02/0.01 low, 0.075 moderate, 
0.175 high (Lachowicz et al., 
2018) (Ogbeibu et al., 2022) 

Influence between variables at 
the structural level 

Goodness & Fit 
Model 
Evaluation 

R Square 0.19 low; 0.33 
moderate; 0.66 high  
(Lachowicz et al., 2018) 

The overall effect of exogenous 
variables on endogenous 
variables 

Q Square > 0 (Hair et al., 2019) Prediction accuracy or a 
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SEM-PLS Model 
Evaluation 

Statistical Measures Description 

measure of how relevant the 
predictions of the resulting 
SEM-PLS model 

SRMR < 0.08 (Hair et al., 2019) 
The goodness of fit in SEM-
PLS 

GoF Index 0.1 GoF low; GoF 
Index 0.25 GoF moderate; 
GoF Index 0.360 GoF High 
(Lachowicz et al., 2018) 

The goodness of fit in SEM-
PLS 

Source: Results of researcher data processing (2023) 
 
RESULT AND DISCUSSION 
Measurement Model Evaluation 

According to the PLS data processing results shown in Table 3 under the Loading 
Factor column, all indicators have loading factor values ranging from 0.795 to 0.935, 
exceeding the statistical threshold of 0.7 as outlined in Table 2; it can be said that all 
indicator items used by the study have a robust correlation in influencing each variable 
tested, in other words, all indicator items are valid. All variables in the study were 
deemed reliable, as indicated by Cronbach's Alpha (CA) and Composite Reliability 
(CR) values exceeding 0.7 and average variance extracted (AVE) values above 0.5 (refer 
to Table 3). Consequently, the variables and indicators used in this study offer more 
precise and dependable insights into the relationships between the measured 
constructs. 
Table 3. Measurement Model Evaluation Results  

Indicator 
Items 

Constructs/ Indicators 

Item 
Reliability 

Convergent Validity 

Loading 
Factor  

CA CR (AVE) 

Perceived Ease of Use (PEU)  0.774 0.869 0.690 
PEU2 Easy discussion participation 0.795 

   PEU3 Easy-to-understand courses 0.887 
PEU4 Flexible course schedule 0.805 

Perceived Usefulness (PUF)  0.831 0.0.899 0.748 

PUF1 
Building faculty and student 
relationships 

0.863 
   

PUF2 Improve lecture efficiency 0.911 
PUF3 Increase learning awareness 0.818 

Learning Attitude (LA)  0.897 0.928 0.764 
LA1 Increase student intentions 0.805 

   
LA2 Become more interested 0.920 
LA3 Supporting lecturers 0.910 
LA4 Thoughtful attitude 0.856 

Subjective Norms (SN)  0.861 0.914 0.781 

SN1 
Advice and support from 
classmates 

0.913 
   

SN2 
Invitations and orders from 
lecturers 

0.805 

http://creativecommons.org/licenses/by-sa/4.0/
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Indicator 
Items 

Constructs/ Indicators 

Item 
Reliability 

Convergent Validity 

Loading 
Factor  

CA CR (AVE) 

SN3 
Advice and support from 
upperclassmen 

0.927 

Perceived Behavioral Control (PBC)  0.894 0.0.934 0.826 
PBC2 Have the ability 0.879 

   PBC3 
Controlling the impact of 
learning 

0.926 

PBC4 Setting goals 0.920 
Intention to Adopt Blended Learning (IAB)  0.915 0.946 0.855 

IAB1 
I hope there is Blended 
Learning 

0.920 

   IAB2 
Recommend Blended 
Learning 

0.935 

IAB3 
Choose and follow Blended 
Learning 

0.918 

Source: PLS application data processing results (2023) 
 
Goodness and Fit Model Evaluation 

The evaluation of this model is conducted to verify that the model developed for 
the research is grounded in the data and theoretical framework, ensuring that the 
constructed structural model is valid and feasible (Hair et al., 2019). The following is a 
table of model fit and goodness model evaluation results. 
Table 4. Goodness and Fit Model Evaluation Result 

Quality Criteria Learning Attitude Intention to Adopt 

R Square (R2) 0.620 0.768 
Q Square (Q2) 0.538 0.658 

Fit Summary Estimated Model 

SRMR 0.070 
GOF Index 0.749 

Source: PLS application data processing results (2023) 

According to the data processing results in Table 4, the R Square row indicates 
the extent to which endogenous variables are affected by other exogenous or 
endogenous variables in the model. The combined influence of Perceived Usefulness, 
Perceived Ease of Use, Subject Norms, and Perceived Behavioral Control on Learning 
Attitude is 62%, categorized as a strong influence. Additionally, the Learning Attitude 
variable impacts the Intention to Use variable, with a combined influence from 
Perceived Usefulness, Perceived Ease of Use, Subject Norms, and Perceived Behavioral 
Control of 76.8%, placing it in the high influence category. 

The Q Square value reflects the prediction accuracy, showing how effectively 
changes in exogenous or endogenous variables can forecast the endogenous variable. 
Table 4 reveals that the Q Square values for Learning Attitude and Intention to Use are 
above 0.5, indicating high prediction accuracy for these variables.  

   The proposed research model is deemed appropriate, as indicated by a 
Standardized Root Mean Square Residual (SRMR) value below 0.08. Notably, an SRMR 
value between 0.08 and 0.10 still represents an acceptable fit for the model. Conversely, 
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an SRMR value above 0.10 suggests that the model does not satisfy the criteria for 
Goodness of Fit (Sholihin & Ratmono, 2021). 

The goodness of Fit Index (GoF Index) comprehensively evaluates the entire 
model, encompassing both measurement and structural models. This index, calculated 
from a reflective measurement model, is the root of the average multiplication of AVE 
with the average R Square  (Hair et al., 2019). In our case, Table 2 reveals a GoF Index 
value of 0.749, surpassing the threshold of 0.36, which is indicative of a high GoF 
Index. It means that our model is empirically capable of influencing measurement 
models with a high level of suitability. 
 
Structure Model Evaluation 

Before testing the influence between variables, a multicollinearity examination 
was first carried out between exogenous variables that affect endogenous variables to 
determine whether there was a multicollinearity between variables or not using the 
inner VIF value. According to Tables 5 and 2, all Inner VIF values are below 5, 
indicating that there is no multicollinearity among the variables in this study. 
Table 5. Structural Model Evaluation 

Relationship Path Coefficient P Values F Square VIF Result 

H1: PUF → LA 0.121 0.267 0.013 2.769 Rejected 
H2: PUF → IAB -0.040 0.491 0.002 2.805 Rejected 
H3: PEU → LA 0.246 0.010*** 0.065 2.288 Accepted 
H4: PEU → IAB 0.150 0.012*** 0.039 2.436 Accepted 
H5: LA → IAB 0.530 0.000*** 0.482 2.434 Accepted 
H6: SN → LA 0.048 0.544 0.002 2.413 Rejected 
H8: PBC → LA 0.454 0.000*** 0.241 2.082 Accepted 
H7: SN → IAB 0.142 0.016*** 0.035 2.418 Accepted 
H9: PBC → IAB 0.204 0.002*** 0.067 2.584 Accepted 
H10: PUF  → LA → IAB 0.064 0.304 0.004  Rejected 
H12: SN → LA → IAB 0.026 0.553 0.001  Rejected 
H11: PEU → LA → IAB 0.131 0.014*** 0.017  Accepted 
H13: PBC → LA → IAB 0.241 0.000*** 0.058  Accepted 

Source: PLS application data processing results (2023) 

Perceived Usefulness Affects Learning Attitudes 
Table 5 indicates that perceived usefulness does not significantly impact 

students' perceived benefits in relation to their learning attitudes, leading to the 
rejection of this effect. It means that any change in the perception of benefits regarding 
blended learning-based accounting courses does not influence or impact student 
learning attitudes. Students know the benefits obtained from blended learning-based 
accounting lectures, such as improving the quality of lecturer and student 
relationships, increasing the efficiency of lecture schedules, and increasing awareness 
of learning, but this does not make it change student learning attitudes. The findings of 
this study were supported by the respondent's answers to the questionnaire. However, 
students perceive that blended learning-based accounting learning is effortless and 
comfortable, but a small number still need to consider the learning method more 
comfortable and challenging. According to Medina (2018), comfort, convenience, and 
student motivation factors are very influential on student learning attitudes. These 
factors are still ignored due to a lack of resources, inadequate training for lecturers, or 
unattractive lecture designs that cause blended learning not to have the expected 
impact on learning attitudes Mustafa et al. (2021). In addition to internal factors, 
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external factors such as social support, learning environment, and psychological 
condition of students can also influence how they respond to blended learning, 
regardless of perceived benefits. 

It is not in accordance with TAM theory, where perceived usefulness is a 
fundamental belief that affects attitude (Davis et al., 1989). However, this result is in 
accordance with the research of  Cheng (2019) and (Yao et al., 2022). 

 
Perceived Usefulness Affects Intention to Adopt Blended Learning 

Perceived usefulness does not affect students' interest in attending accounting 
lectures based on blended learning; this can be seen in Table 5. Changes in the 
perception of benefits do not affect students' interest in choosing and attending 
blended learning-based accounting courses. At the structural model level, the 
perceived benefits have only a minimal impact on student interest. According to Keržič 
et al. (2019), in their research on the application of blended learning in universities, 
stated that performance expectations and facility conditions greatly determine the 
perception of benefits obtained by students towards the intention to take part in 
blended learning-based lectures. The lack of understanding of lecturers about blended 
learning lecture methods, so that the learning design or accounting lectures prepared 
by lecturers do not meet student expectations so that they can reduce student 
intentions (Ubaidillah et al., 2022). Based on responses from interviews and 
questionnaires, respondents indicated that while they recognize the benefits of blended 
learning, some students still prefer traditional face-to-face accounting lectures over 
online sessions. It can happen because the condition of the technological facilities 
owned by students is different, so they are constrained in the network when attending 
online lectures (Wahyuni et al., 2023). It is not in accordance with TAM theory, where 
perceived usefulness is a fundamental belief that affects intention behavior (Davis et 
al., 1989). However, this result is in accordance with research by Lazar et al. (2020). 

 
Perceived Ease of Use Affects Learning Attitudes 

Table 5 shows that perceived ease of use influences learning attitudes. Students 
who perceive higher ease of use tend to have a more positive learning attitude, while 
those who perceive lower ease of use exhibit less favorable learning attitudes. 
However, as seen in Table 4, the impact of perceived ease of use on student learning 
attitudes is moderate at the structural level. The convenience of blended learning 
lectures, such as information technology (Lazar et al., 2020), makes it easier for 
students to take lectures with a more flexible schedule, access various course materials, 
and interact with lecturers and fellow students. These conveniences impact student 
learning attitudes in attending accounting lectures based on blended learning that is 
more disciplined and flexible. When students find blended learning platforms easy to 
use, it fosters a positive learning attitude, as they feel more comfortable and less 
burdened by the technology. 

The results of this study provide further support to the technology acceptance 
model, where perceived ease of use is a critical belief that affects learning attitude 
(Davis et al., 1989). These findings also align with and reinforce previous research by 
Salloum et al. (2019), Yao et al. (2022), and Al-Azawei et al. (2017), instilling confidence 
in the robustness and validity of our findings.   

 
Perceived Ease of Use Affects Intention to Adopt Blended Learning. 

Table 5 shows a significant impact of perceived ease of use on students' intention 
to participate in blended learning-based accounting lectures. Students who perceive 



 
ASSETS: JURNAL AKUNTANSI DAN PENDIDIKAN 
VOL 13 NO 2, AUGUST 2024, PAGE 79-96 

 

 This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License. 
 

87 

the platform as more straightforward to use are likelier to engage in these lectures, 
while those who find it less user-friendly show less interest. At the structural model 
level, as indicated by Table 4, the influence of perceived ease of use on students' 
intention to attend blended learning-based accounting lectures is moderate, with 
values ranging between 0.02 and 0.15.  

The results showed that accounting students paid more attention to the practical 
usefulness of blended learning and reasonable beliefs or self-awareness behaviors 
while paying less attention to perceptions of the benefits and difficulties of 
participating in blended learning (Dziuban et al., 2018). When students have a strong 
perception of the actual benefits of blended learning, it can encourage a positive 
attitude toward participating in it, thereby increasing their willingness to engage. 
However, if students prioritize the ease of participating in blended learning, the 
resulting positive attitude and willingness to participate are less pronounced (Schenk 
& Hoxhaj, 2019). To successfully implement a blended learning model, prioritizing ease 
of use and adopting a student-centered approach is critical. By improving the student 
learning experience, the practical benefits of the blended learning model can be 
emphasized, leading to increased acceptance of blended learning-based lectures among 
accounting students. Hence, study programs and instructors should focus on 
enhancing student outcomes and creating an engaging lecture environment. This focus 
is crucial for boosting students' willingness to embrace blended learning-based 
accounting courses. The results of this study agree with the technology acceptance 
model, where perceived ease of use is one of the fundamental beliefs that affect 
behavior intention (Davis et al., 1989). These results also agree with previous research 
by Salloum et al. (2019), Yao et al. (2022), and Al-Azawei et al. (2017).  

 
Learning Attitudes Affects Intention to Adopt Blended Learning 

There is a significant influence on learning attitudes toward student intention; 
this can be seen in Table 5. Student learning attitudes impact intention in choosing or 
attending blended learning-based accounting courses. The better the student's learning 
attitude, such as being wise, more intention, and supporting lecturers, the more 
interested students will be in choosing or attending blended learning-based accounting 
lectures compared to the less good student learning attitudes. According to 
Taghizadeh and Hajhosseini (2021),  positive student learning attitudes can influence 
students' intentions to adopt blended learning methods because of their direct benefits 
in their academic and professional contexts. The interviews and questionnaire answers 
show that students have a positive learning attitude toward the technology platform 
owned by universities, which is sufficient for implementing blended learning in 
accounting lectures (Wahyuni et al., 2023). In this case, the university already has 
resources and technical support, namely providing learning management system 
(LMS) technology and its institutions to support the implementation of blended 
learning accounting lectures. This technical support gives students a more enjoyable or 
satisfying learning experience, increasing positive attitudes towards blended learning  
(Muslim et al., 2021). In addition, there is support from peers and lecturers who can 
foster a positive learning attitude, influencing the intention to adopt blended learning  
(Siahaan & Pramana, 2020). The results of this study are in accordance with the 
technology acceptance model where student learning attitudes (attitudes learning) are 
one of the fundamental beliefs that influence intention behavior (Davis et al., 1989); 
these results are also in accordance with previous research by Salloum et al. (2019) and 
Yao et al. (2022). 
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Subject Norm Affects Learning Attitudes 
Subjective norms do not affect student learning attitudes, as can be seen in Table 

5. Subjective norms change will not affect student learning attitudes. At the structural 
model level, subjective norms have a very low or minimal influence, as seen in Table 4 
below 0.015. Based on the responses answers, it is known that students choose or take 
blended learning-based accounting courses because of suggestions and support from 
others, such as friends, or because of orders from lecturers, not from the student's 
awareness (Fatah, 2022). Accounting students are often encouraged to become 
independent learners. This independence can make them less influenced by social 
norms and more focused on their personal goals in lectures  (Yulita & Hidajat, 2021). 
However, the varied nature of respondents in accounting students, with their diverse 
backgrounds, experiences, and motivations, means that the influence of social norms 
can vary significantly between individuals. Understanding this influence is crucial as it 
is only sometimes the dominant factor in their learning attitudes  (Fadhilatunisa et al., 
2020). This study's results differ from those of  Suhartono and Pratiwi (2023), who state 
that subjective norms influence student learning attitudes. However, the results are in 
accordance with those of Mihartinah and Coryanata (2019), who found that subjective 
norms do not affect learning attitudes. 

 
Subject Norms Affect Intention to Adopt Blended Learning 

Table 5 indicates that subjective norms significantly impact students' intention to 
engage in blended learning-based accounting lectures. The more positive subjective 
norms that students have will impact increasing student interest in attending blended 
learning-based accounting lectures. Conversely, the subjective norms of students are 
increasingly hostile, impacting their interests. It means that positive encouragement is 
needed from others who have experienced using blended learning-based lectures to 
increase student interest in using or participating in them (Fatah, 2022; Hasanah & 
Malik, 2020).   

Subjective norms represent students' perceptions of others' expectations, 
including lecturers, peers, and the accounting profession. If social norms support 
blended learning methods, students will be motivated to adopt them because they 
want to meet these expectations (Anthony et al., 2022). Students will seek validation 
from their social group. If students see that their social group accepts and values 
blended learning, their intention to adopt blended learning methods can increase. 
Students will imitate or follow the behavior of others who have been prosperous or 
successful using blended learning (Rajeh et al., 2021). In addition, pressure from certain 
groups or parties in the academic environment can influence students to intend to 
adopt blended learning, such as from the study program or lecturers requiring 
students to adopt blended learning (Chu & Chen, 2016).  

The results of this study are in accordance with the Theory of Planned Behavior 
introduced by Ajzen (1991), which states that subjective norms affect behavioral 
interest (behavior intention). This is also supported by the results of research by Fatah 
(2022), Anthony et al. (2020), Yao et al. (2022), and Cheng (2019). 

 
Perceived Behavioral Control Affects Learning Attitudes 

Table 5 shows that behavioral control perception significantly impacts students' 
learning attitudes. Students who have positive behavioral control, such as believing in 
abilities, controlling the impact of learning, and setting goals, will impact student 
learning attitudes that are also increasingly positive. Conversely, students with 
negative behavior control will have a negative impact on student learning attitudes. At 
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the structural model level, the influence of behavioral perception control on learning 
attitudes is moderate. 

Focusing on students' actual needs is essential to improving their attitudes 
towards blended learning-based courses and controlling their perceived behavior. 
Students are independent, self-directed learners who prioritize their academic 
performance and cognitive development (Helsa et al., 2022). Meeting their actual needs 
requires a combination of course content characteristics and student cognitive 
development (Mihartinah & Coryanata, 2019). This approach enables the transfer of 
knowledge and provision of resources, supporting the innovative and independent 
development of students' learning skills. Therefore, promoting blended learning 
support systems, including content design, teaching methods, and platforms, is 
essential (Yao et al., 2022). College students feel confident that they have control over 
their learning, tending to have a more positive learning attitude. Managing the 
challenges associated with blended learning will increase confidence and positive 
attitudes towards learning (Chu & Chen, 2016). 

The results of this study are in accordance with the results of research conducted 
by Anthony et al. (2022) and Rajeh et al. (2021), which stated that behavioral control 
impacts student learning attitudes. The results are different from those of research 
conducted by Suhartono and Pratiwi (2023), where behavioral control does not impact 
learning attitudes. 

 
Perceived Behavior Control Affects Intention to Adopt Blended Learning  

There is a significant influence of behavioral control of perception on student 
interest in attending accounting lectures based on blended learning; this can be seen in 
Table 5. Every student who believes in the control of perception behavior will increase 
their interest in attending blended learning-based accounting lectures. Conversely, if 
students do not have control over perception behavior, it reduces interest in attending 
accounting lectures based on blended learning.  

Blended learning focuses on student-centered education and fostering 
independent learning skills. The success of online accounting courses largely relies on 
creating an efficient online course platform, a user-friendly interface, and sufficient 
technological resources. Lecturers play an essential role in this process by summarizing 
the content of online accounting courses, providing guidance and motivation, and 
inspiring student thinking through interaction, discussion, and case analysis, thereby 
increasing interaction and synergy between online and offline lectures (Ashraf et al., 
2023). Furthermore, effectively implementing blended learning necessitates support 
from university management in areas such as infrastructure, teaching staff, technical 
support, and student preparedness. Management backing is crucial for the success of 
blended learning, with university administrators playing a pivotal role in offering 
instructional guidance and psychological and emotional support to students (Schenk & 
Hoxhaj, 2019). 

Additionally, boosting students' self-confidence or self-efficacy and fostering 
subjective awareness is crucial. Blended learning integrates multiple learning models: 
online, asynchronous, open, real-time, and community. To adapt to this approach, 
students require encouragement and guidance to enhance their confidence and 
motivation to participate in courses. Finally, promoting student-centered pedagogy 
throughout the course is essential to encourage a proactive attitude towards blended 
learning-based accounting courses (Verpoorten et al., 2022). 
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The results of this study are in accordance with the theory of planned behavior, 
where the control of perceptual behavior in the form of resources and opportunities 
that a person has can determine the possibility of achieving a behavior, in this case of 
interest  (Ajzen, 1991); (Stamp & Clemons, 2021). The results of this study are also the 
same as those carried out by other researchers, such as Yao et al. (2022) and Mouloudj 
et al. (2021).    

 
Learning Attitudes Mediate The Influence of Perceived Usefulness on The Intention 
to Adopt Blended Learning 

Table 5 shows that student learning attitudes do not mediate the indirect effect of 
perceived usefulness on the intention to adopt blended learning-based accounting 
lectures. It indicates whether students' positive or negative learning attitudes will not 
influence the indirect relationship between perceived usefulness and the intention to 
enroll in these courses. Based on the structural model level, the role of mediating 
student learning attitudes towards the relationship between perceived usefulness and 
intention behavior is shallow (Lachowicz et al., 2018). Accounting students are often 
encouraged to become independent learners. It means that although they perceive the 
usefulness of blended learning, their learning attitudes are less influenced by this 
perception because they focus more on their personal goals in learning (Yulita & 
Hidajat, 2021). Previous experience with technology or similar learning methods can 
make students immediately adopt blended learning based on perceived usefulness 
without first considering their learning attitudes (Cao, 2023). Students may perceive 
that blended learning is directly effective without the need to go through attitude 
mediation. It means that perceived usefulness can directly influence adoption 
intentions without the need for learning attitudes to intervene (Um, 2021). External 
factors such as college support, availability of resources, and social norms have a more 
substantial influence on blended learning adoption intentions than student learning 
attitudes. 

The results of this study are not in accordance with the theory of planned 
behavior, which states that behavioral attitudes (attitudes) can have an impact on 
mediating indirect effects of perceived benefits on behavioral interests (Ajzen, 1991). 
However, the results of this study are the same as those of the research conducted by 
Cheng (2019) and Taghizadeh et al. (2021). 

 
Learning Attitudes Mediate The Influence of Perceived Ease of Use on Intentions to 
Adopt Blended Learning 

Table 5 indicates that student learning attitudes mediate the indirect effect of 
perceived ease of use on the intention to adopt blended learning-based accounting 
lectures. A more positive student learning attitude enhances the indirect influence of 
perceived ease of use on the intention to adopt these courses. Conversely, if students 
have a negative learning attitude, it diminishes the indirect effect of perceived ease of 
use on their intention. In the structural model, the role of mediation by student 
learning attitudes is partial, showing a low level of mediation for the indirect influence 
of perceived ease of use on behavioral intention. 

Perceived ease of use can increase student motivation to use blended learning in 
accounting courses. When students feel that the technology used in blended learning is 
easy to use, they tend to have a more positive attitude toward learning, increasing their 
intention to adopt blended learning-based accounting courses (Fadhilatunisa et al., 
2020). The perceived ease students feel makes them able to learn more efficiently with 
blended learning. This efficiency can increase positive learning attitudes, which 
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mediate the intention to adopt blended learning methods (Rajeh et al., 2021). Ease of 
use can reduce technical barriers students feel, often barriers to adopting blended 
learning. By reducing these barriers, students' learning attitudes become more positive, 
which mediates their intention to adopt blended learning  (Um, 2021). 

The findings of this study are consistent with the theory of planned behavior and 
support earlier research. They show that students who perceive blended learning as 
more straightforward to use are more likely to enhance their intention to participate in 
blended learning-based accounting lectures. Furthermore, this intention behavior is 
further enhanced when accompanied by a positive student learning attitude (Fatah, 
2022). Conversely, a negative learning attitude can dampen the interest in participating 
in blended learning lectures, even with a reasonable perceived ease of use. These 
findings are consistent with the theory of planned behavior, where learning attitude 
behavior can mediate the relationship between the perception of ease with interest 
behavior (Ajzen, 1991) and previous research conducted by Cheng (2019).  

 
Learning Attitudes Mediate The Influence of Subject Normative on Intention to 
Adopt Blended Learning  

Table 5 reveals that student learning attitudes do not mediate the indirect effect 
of subjective norms on the intention to adopt blended learning-based accounting 
lectures. It indicates that neither positive nor negative student learning attitudes 
influence the indirect relationship between subjective norms and the intention to enroll 
in these courses. At the structural model level, the role of mediating learning attitudes 
in influencing the relationship of subjective norms to student interest still needs to be 
higher. Students have different backgrounds, experiences, and motivations. It means 
that the influence of subjective norms can vary significantly between individuals, so 
they are not always the dominant factor in their learning attitudes. Students perceive 
that blended learning is directly effective without needing to mediate learning 
attitudes (Anthony et al., 2022). Subjective norms can directly influence adoption 
intentions without the need for learning attitudes to intervene. Colleges or courses of 
study can focus more on improving subjective norms rather than changing learning 
attitudes. Course programs should be designed to accentuate support from others for 
the use of blended learning. Accounting course materials should be developed to 
demonstrate social support and positive norms regarding the use of blended learning. 
It can strengthen subjective norms and influence students to intend to adopt blended 
learning (Platonova et al., 2022). It is not in accordance with the theory of planned 
behavior and research by Fatah (2022), which has a negative effect. However, this 
research is in accordance with research conducted by Mouloudj et al. (2021). 

 
Learning Attitudes Mediate The Effect of Perceived Behavioral Control on Intention 
to Adopt Blended Learning 

Student learning attitudes mediate the indirect influence between behavioral 
control perceptions of intention behavior to adopt accounting lectures based on 
blended learning; this can be seen in Table 5. The better the students' attitude, the 
indirect influence of behavioral control on the behavior intention to adopt blended 
learning-based accounting lectures. Conversely, if students' learning attitude is not 
good, it will weaken the indirect influence of perceptual behavior control on intention 
behavior (Anthony et al., 2022). In the structural model of the role of mediation (partial 
mediation), student learning attitudes towards indirect influences of behavioral control 
and intention behavior are classified as moderate influences (Ogbeibu et al., 2022). 
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These findings highlight the importance of behavioral control in shaping accounting 
and admissions students' learning attitudes to adopt blended learning-based courses. 
These results show that creating student confidence by understanding the impact and 
objectives of lectures and providing students with the ability or skills to use 
information technology devices to support blended learning lecture activities (Stamp & 
Clemons, 2021). Students can have a positive and beneficial impact on the learning 
attitudes of accounting students and their willingness to engage with this method of 
coursework (Lifatin et al., 2019). Students who have high behavioral control can 
increase their confidence in their ability to adopt blended learning-based accounting 
courses, which in turn positively affects their learning attitudes. Positive experiences in 
blended learning can affect student learning attitudes, so this positive learning attitude 
will mediate the relationship between behavioral control and intentions to adopt 
blended learning (Um, 2021). 

The results of this study are in accordance with the theory of planned behavior, 
where learning attitude behavior can mediate the relationship between behavioral 
control and interest behavior  (Ajzen, 1991) and previous research conducted by Rajeh 
et al. (2021). 
 
CONCLUSION 

Based on the statistical data analysis and the preceding discussion, this study 
concludes that perceived usefulness does not affect students' learning attitudes or 
intentions and interest in adopting blended learning for accounting lectures. Perceived 
ease of use directly impacts learning attitudes and interest in adopting blended 
learning-based accounting lectures. Learning attitudes can affect students' interest in 
adopting blended learning-based accounting lectures. Subjective norms do not affect 
students' learning attitudes but affect students' interest in adopting blended learning 
platforms in accounting lectures. Perceived behavioral control significantly influences 
students' learning attitudes and interest in adopting blended learning in accounting 
lectures. Students' learning attitudes cannot mediate the relationship between 
perceived usefulness and interest in adopting accounting lectures based on blended 
learning. Similarly, the relationship between subjective norms and interest in adopting 
blended learning cannot be mediated by students' learning attitudes. Meanwhile, the 
relationship of influence that students' learning attitudes can mediate is the 
relationship between the influence of perception of convenience on the interest in 
adopting blended learning and the relationship between the influence of Perceived 
Behavioral Control on the adoption of blended learning. 

This research was conducted in Semarang, so the results are not generalizable. It 
was a quantitative study involving a small-scale, monocultural sample of accounting 
students in Indonesia's higher education context. To better assess the validity of these 
conclusions, future research should use additional comparable study designs to 
examine a broader and more diverse sample of students from various academic 
backgrounds, including different universities, class sizes, and fields of study. 
Furthermore, it will explore other variables that can affect lecturer acceptance of 
blended learning. Probabilistic neural networks can forecast student performance in 
blended learning environments. Research focuses on the student's point of view, but 
the lecturer's perspective can also be used to represent the perspective of the research 
direction (Virani et al., 2020). 

We strongly recommend further research to explore additional theories, such as 
the Unified Theory of Acceptance and Use of Technology (Azizi et al., 2020), the 
technology acceptance model, and the theory of planned behavior. Integrating these 



 
ASSETS: JURNAL AKUNTANSI DAN PENDIDIKAN 
VOL 13 NO 2, AUGUST 2024, PAGE 79-96 

 

 This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License. 
 

93 

theories allows researchers to understand better the factors affecting technology 
acceptance in higher education. This comprehensive approach can significantly 
enhance knowledge in the field and offer valuable insights into practical applications, 
paving the way for future advancements and opportunities for further contributions. 
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